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Introduction

ADHD is a neurodevelopmental disorder characterized by 
persistent patterns of inattention, hyperactivity, and impulsiv-
ity, all of which significantly interfere with daily functioning and 
overall development [1]. Adolescence is a crucial developmen-
tal stage, during which the symptoms of ADHD often become 
more pronounced, making it more challenging for affected 
individuals to cope with the increasing academic, social, and 
emotional demands of secondary school environments [2-6]. 
As a result, symptoms such as difficulty maintaining focus, or-
ganizing tasks, and regulating behavior can severely hinder stu-
dents’ ability to meet school expectations, which are critical for 

academic success [7-9]. The school environment plays a pivotal 
role in the growth of adolescents, providing not only a space 
for learning but also a vital context for social and emotional de-
velopment. However, for students with ADHD, the structured 
and often rigid academic requirements of school settings can 
pose significant difficulties, particularly because these demands 
contrast sharply with the cognitive and behavioral challenges 
associated with the disorder [7, 10-12].

Rationale and objectives of the review

While substantial research has been conducted on ADHD, 
there remains a critical need for a more focused understanding 
of how this disorder specifically affects adolescents in school 
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settings. Although many studies have examined the impact of 
ADHD on academic performance, peer relationships, and teach-
er interactions, these findings are often presented in isolation, 
lacking a comprehensive synthesis that addresses the multi-
dimensional school experience for adolescents with ADHD [13-
15]. This review aims to fill this gap by offering an integrative 
synthesis of both qualitative and quantitative research on the 
academic, social, and emotional challenges faced by adoles-
cents with ADHD. It will focus on three key areas: academic 
struggles stemming from inattention and organizational difficul-
ties, social challenges arising from impulsive behaviors, and the 
dynamics of teacher-student relationships that influence edu-
cational outcomes. Additionally, the review will explore inter-
ventions and educational accommodations designed to support 
students with ADHD, ranging from individualized education pro-
grams [IEPs] to behavioral strategies aimed at improving both 
academic performance and social engagement.

Given the increasing prevalence of ADHD diagnoses and 
the central role that school plays in adolescent development, 
it is essential to understand how ADHD manifests in this con-
text to develop more effective support strategies [3,16-18]. 
Schools must provide not only academic accommodations but 
also environments that address the social and emotional needs 
of students with ADHD. This review seeks to contribute to the 
field by highlighting both the challenges and the strategies that 
can enhance the school experience for these students, offering 
insights from the perspectives of students, teachers, and par-
ents. Ultimately, it aims to inform educators, policymakers, and 
researchers about the critical needs of adolescents with ADHD 
and to propose pathways for future research and practical in-
terventions.

Structure and focus of the review

This review is organized to provide a comprehensive analy-
sis of the school-related challenges faced by adolescents with 
ADHD. It examines the academic, social, and emotional dimen-
sions of the school experience, all of which are influenced by 
the core symptoms of ADHD—namely, inattention, hyperactiv-
ity, and impulsivity. These symptoms complicate students’ abil-
ity to meet academic demands, maintain peer relationships, 
and effectively engage with teachers.

The first section of the review explores the academic chal-
lenges faced by adolescents with ADHD, with particular empha-
sis on concentration deficits, time management problems, and 
organizational difficulties. These issues can significantly hinder 
academic performance, and their long-term impact, such as the 
risk of disengagement and dropout, will be examined.

The second section focuses on social interactions, which are 
often strained due to impulsivity and inattentiveness. It discuss-
es the difficulties adolescents with ADHD face in peer relation-
ships and the role of teachers in shaping both academic and so-
cial outcomes. The importance of teacher-student relationships 
and professional development for educators to better support 
students with ADHD will also be addressed.

Finally, the review will examine interventions and accommo-
dations designed to support students with ADHD in academic 
and social settings. These include IEPs, classroom modifications, 
and behavioral strategies aimed at improving both academic 

performance and social engagement. Additionally, the review 
will explore the potential of technological tools and innovative 
teaching methods to enhance learning outcomes for adoles-
cents with ADHD.

By addressing these key areas, this review aims to provide 
educators, policymakers, and researchers with actionable in-
sights into the needs of adolescents with ADHD in school set-
tings and to propose strategies for improving their academic, 
social, and emotional well-being.

Impact of ADHD on school performance

Adolescents with ADHD face significant challenges in the 
school environment, particularly with regard to academic per-
formance [14,19,20]. These students often experience lower 
academic achievement, higher rates of grade retention, and an 
increased likelihood of school dropout compared to their non-
ADHD peers [14, 21-24]. The structured nature of school—with 
its rigid schedules and demand for sustained concentration—
frequently exacerbates these difficulties, leading to disengage-
ment from the academic process [25].

The academic challenges faced by students with ADHD af-
fect multiple areas of study, impacting their ability to organize 
assignments, manage time efficiently, and complete multi-step 
tasks. This often results in underperformance across various ac-
ademic domains [17,21,26,27]. In addition, many students with 
ADHD have comorbid learning disabilities, such as dyslexia or 
language processing disorders, which further complicate their 
academic experience. This increases the need for schools to 
adopt effective support strategies to address the unique chal-
lenges faced by these students [7, 28, 29].

Academic challenges

Adolescents with ADHD consistently face a range of academ-
ic difficulties, many of which stem directly from the core symp-
toms of the disorder. Inattention is one of the most frequently 
reported issues, affecting students’ ability to concentrate on 
classroom tasks, listen to instructions, and follow through on 
assignments. Research indicates that adolescents with ADHD 
often struggle to maintain focus, becoming easily distracted by 
external stimuli or internal thoughts, which results in incom-
plete or low-quality work [7,30].

Another major academic challenge is difficulty in organizing 
and managing schoolwork. Executive functioning deficits as-
sociated with ADHD impair students’ ability to plan, prioritize, 
and complete assignments on time [31-33]. This often leads to 
students falling behind, missing deadlines, and underperform-
ing on assessments. For example, students with ADHD are more 
likely to have missing or incomplete assignments due to their 
difficulties tracking deadlines and organizing study materials 
[7,33,34]. The combination of organizational challenges and 
impulsivity frequently results in students rushing through tasks 
without fully understanding or completing them, further nega-
tively impacting their academic performance.

In addition to organizational difficulties, memory retention 
is another area where adolescents with ADHD face significant 
challenges. Studies show that students with ADHD often strug-
gle to retain information presented in class, particularly when 
it involves complex or multi-step instructions [35-40]. This 
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difficulty not only affects their performance on tests but also 
hinders their ability to build upon previously learned concepts, 
which is essential for long-term academic success.

These academic difficulties often create a cycle of underper-
formance. Students with ADHD frequently experience repeated 
failure, reduced motivation, and a diminished sense of self-
efficacy in school environments [9,41-44]. This cycle can lead 
to the development of negative attitudes toward school and an 
increased risk of disengagement and dropout [10,14].

Difficulties with attention and organizational skills

One of the hallmark symptoms of ADHD is difficulty sustain-
ing attention over prolonged periods, particularly in structured 
environments like the classroom. Adolescents with ADHD often 
struggle to maintain focus on academic tasks, becoming eas-
ily distracted, which results in incomplete work and missed 
instructions [7,30]. In classrooms where sustained attention is 
critical for learning, this inability to concentrate poses a signifi-
cant barrier to academic success [45-47].

These attention difficulties are closely linked to executive 
functioning deficits, which affect students’ ability to priori-
tize tasks, follow through on instructions, and stay organized 
[33,48,49]. For example, students with ADHD may struggle to 
keep track of assignments, remember deadlines, and organize 
their study materials effectively. These organizational difficul-
ties are often compounded by impulsivity, which can lead to 
rushing through tasks without proper planning or attention to 
detail [50-52]. As a result, students with ADHD often produce 
work that is disorganized, incomplete, or of lower quality com-
pared to their peers.

Time management is another significant challenge for ado-
lescents with ADHD. They often find it difficult to allocate their 
efforts effectively across multiple assignments and deadlines, 
which leads to frustration and feelings of inadequacy [53,54]. 
These challenges in managing time and staying organized can 
contribute to a cycle of academic underperformance and stress, 
further complicating the educational experience for students 
with ADHD [55,56].

Furthermore, ADHD affects a student’s ability to shift atten-
tion between tasks, making it difficult to transition smoothly 
from one activity to another. This is particularly problematic in 
school environments, where students are expected to switch 
between subjects and tasks throughout the day. Adolescents 
with ADHD may struggle to disengage from one task and focus 
on the next, leading to delays and further organizational diffi-
culties [17,57,58]. These struggles often result in frustration, re-
duced motivation, and disengagement from school [3,7,12,59].

Addressing these challenges requires targeted interventions 
that focus on both behavioral and academic strategies. Teach-
ers can support students by providing clear instructions and 
breaking tasks into smaller, more manageable steps [29,60,61]. 
Additionally, the use of visual aids, checklists, and organiza-
tional tools can help students keep track of assignments and 
deadlines. Research also suggests that technology-based inter-
ventions, such as educational software designed to enhance 
focus and time management, can be particularly beneficial for 
students with ADHD [62-67].

Social interactions in the school environment

Social interactions are a crucial aspect of the school experi-

ence for all adolescents, as school is not only a place for aca-
demic learning but also for social development. However, for 
adolescents with ADHD, navigating social interactions can be 
particularly challenging. The core symptoms of ADHD—impul-
sivity, inattention, and hyperactivity—significantly impair their 
ability to form and maintain positive peer relationships, often 
resulting in feelings of isolation, rejection, and, in some cases, 
bullying [68-70]. Their behaviors are frequently perceived as 
disruptive or socially inappropriate, which complicates their so-
cial integration within the school community [71-73].

These social challenges are not limited to peer interactions 
but also extend to relationships with teachers. Difficulties man-
aging the behaviors associated with ADHD can lead to frustra-
tion on both sides and strained teacher-student relationships 
[8,74,75]. These negative interactions can hinder both academ-
ic and social development, as positive teacher-student relation-
ships are essential for fostering student engagement, motiva-
tion, and a sense of belonging in school [76-78].

Effects on peer relationships

Adolescents with ADHD often face significant challenges in 
forming and maintaining positive relationships with their peers, 
largely due to difficulties with impulse control and attention 
regulation. Impulsive behaviors—such as interrupting others, 
struggling to take turns, and acting without thinking—can alien-
ate peers and lead to conflicts in social settings [57,72]. Addi-
tionally, inattention can result in adolescents missing important 
social cues or failing to respond appropriately in conversations, 
which further hinders the development of meaningful friend-
ships [69,79].

Children with ADHD are frequently excluded from group 
activities and struggle to maintain reciprocal friendships 
[72,80,81]. One common issue is a lack of social reciprocity, 
which involves the give-and-take necessary for sustaining peer 
relationships. ADHD-related behaviors are often perceived as 
self-centered or disruptive, leading to social exclusion. This can 
result in loneliness and isolation, further impacting their emo-
tional well-being and overall social development. Such difficul-
ties in forming and maintaining friendships contribute to broad-
er social challenges, negatively affecting their self-esteem and 
sense of belonging [69,82].

Additionally, adolescents with ADHD are at a higher risk of 
being bullied due to their impulsive behaviors and inattentive-
ness, which make them vulnerable targets [73,83]. This bullying 
can further exacerbate their feelings of isolation and rejection. 
Research shows that students with ADHD who are victims of 
bullying are more likely to develop anxiety, depression, and oth-
er mental health issues, further complicating their social and 
academic experiences [83,84].

Addressing these social challenges requires targeted inter-
ventions, such as social skills training programs that focus on 
improving communication skills, impulse control, and empathy. 
These programs can help adolescents with ADHD better navi-
gate their social environments, reducing the risk of social rejec-
tion and bullying [85-88].

Interaction with teachers

Teacher-student relationships are a fundamental component 
of the school experience, particularly for students with ADHD. 
Adolescents with ADHD often experience strained relationships 
with their teachers due to the challenges their symptoms pose 
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in the classroom environment. Symptoms such as inattention, 
impulsivity, and hyperactivity frequently lead to classroom dis-
ruptions, conflicts, and misunderstandings between students 
and teachers [8,15,89].

Research has consistently shown that positive teacher-stu-
dent relationships are crucial for the academic and social de-
velopment of students with ADHD. Teachers who demonstrate 
patience, empathy, and an understanding of ADHD can signifi-
cantly improve students’ engagement in school, reduce behav-
ioral issues, and enhance academic performance [5,8,76,90-
92]. However, many teachers struggle to manage the complex 
behaviors associated with ADHD, leading to misunderstandings 
and negative interactions. This can create a sense of rejection 
for the student, further complicating their relationship with the 
teacher and reducing their motivation to succeed academically 
[72,93].

Teachers often face emotional challenges when trying to 
support students with ADHD. Managing disruptive behaviors 
while maintaining positive relationships with these students 
can be emotionally taxing, creating tension between wanting 
to support the student and managing the classroom as a whole 
[87,100]. This highlights the need for professional development 
programs focused on relational competence, which would 
equip teachers with the skills necessary to better navigate these 
complex dynamics and provide effective support for students 
with ADHD [8,74,91].

There are, however, examples of positive teacher-student 
relationships where teachers play a pivotal role in helping stu-
dents with ADHD overcome their challenges. Teachers who 
employ clear communication, provide consistent feedback, and 
offer individualized support can foster a more positive learn-
ing environment for these students. Studies indicate that when 
teachers build strong, positive relationships with students, 
those with ADHD are more likely to engage in class, exhibit 
fewer behavioral problems, and experience greater academic 
success [15,37,94,95]. 

Improving teacher-student interactions is key to supporting 
students with ADHD. Training teachers to recognize and re-
spond to the unique needs of these students can help create 
a more inclusive and supportive classroom environment. Such 
interventions not only improve academic outcomes but also 
enhance the social and emotional well-being of students with 
ADHD [91, 96, 97].

Interventions and educational accommodations

Addressing the challenges faced by adolescents with ADHD 
in school requires well-structured interventions and education-
al accommodations. These interventions are essential not only 
for improving academic performance but also for enhancing the 
social and emotional well-being of students. Schools play a cen-
tral role in implementing these strategies, as they provide the 
primary environment where students with ADHD interact with 
peers, teachers, and academic tasks. The goal of these inter-
ventions is to help students overcome difficulties by creating a 
supportive environment that meets their unique learning and 
behavioral needs [37,93].

Research consistently shows that targeted interventions, 
such as individualized instruction, behavioral management 
strategies, and the integration of technology, can significantly 
improve both academic success and the overall school experi-
ence for students with ADHD [60,89,98]. These interventions 

aim to enhance teacher-student relationships, improve orga-
nizational skills, and foster better behavior through structured 
routines, clear expectations, and consistent feedback [99-101].

Educational strategies for improving academic performance

One of the most effective academic interventions for stu-
dents with ADHD is individualized instruction, which tailors 
teaching methods to meet the specific needs of each student. 
This flexible approach allows for adjustments in teaching style 
and pacing, which help students with ADHD stay focused and 
engaged. In addition, behavioral management strategies, such 
as positive reinforcement and token economies, have been 
shown to reduce disruptive behaviors and improve attention in 
class [32,102]. The use of technology, including digital planners 
and educational apps designed to enhance focus and time man-
agement, has also proven beneficial by helping students with 
ADHD organize their assignments and manage their time more 
effectively.

Providing educational accommodations is critical to mitigat-
ing the academic challenges faced by students with ADHD. For 
example, offering extended time on tests and assignments gives 
these students the flexibility to manage their time more effec-
tively, reducing stress and improving task completion. Breaking 
down large assignments into smaller, more manageable tasks 
also helps them stay organized and focused, preventing feelings 
of overwhelm [103].

Individualized education programs [IEPs] are another key 
tool for supporting students with ADHD. Developed collab-
oratively by teachers, school psychologists, and parents, IEPs 
outline specific educational goals and the resources needed to 
achieve them. Research shows that students with ADHD who 
have IEPs are more likely to receive the specialized support they 
need to succeed academically, such as one-on-one tutoring, ac-
cess to resource rooms, or additional help from special educa-
tion staff [104,105]. 

Furthermore, interventions that focus on improving execu-
tive functioning skills—such as time management, organization, 
and self-regulation—are critical for academic success. Students 
with ADHD often have underdeveloped executive functioning 
skills, which affect their ability to manage tasks and follow in-
structions. Programs that provide explicit instruction in these 
areas, combined with practical tools such as checklists and plan-
ners, have been shown to significantly improve academic out-
comes for students with ADHD [106].

While educational accommodations are essential for improv-
ing academic performance, they are most effective when com-
bined with behavioral and emotional support. Teachers who are 
trained to understand the unique needs of students with ADHD 
can create a more supportive classroom environment, leading 
to better academic outcomes and a more positive school expe-
rience overall [37, 60].

Technological interventions

In recent years, technological interventions have emerged as 
a promising strategy for improving the academic performance 
and school experience of adolescents with ADHD. These inter-
ventions leverage digital tools, software, and applications to en-
hance focus, organization, and engagement in the classroom. 
For students with ADHD, who often struggle with attention and 
executive functioning skills, technology can provide personal-
ized support that traditional methods may not offer [64,107]. 
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The growing use of digital platforms in education makes tech-
nology an accessible tool for schools to integrate into their 
ADHD intervention strategies.

Technological tools for students with ADHD typically focus 
on improving executive functioning skills, such as task comple-
tion, time management, and self-regulation. These tools, such 
as apps that provide real-time reminders and prompts, help stu-
dents stay on track with assignments and minimize distractions. 
Educational games and apps designed to engage students in in-
teractive learning activities have also been shown to enhance 
motivation and retention of academic material [62,63].

One of the significant advantages of technology is its abil-
ity to offer individualized learning experiences. Digital tools can 
be tailored to meet the specific needs of each student, offer-
ing adaptive support that adjusts to performance levels. For ex-
ample, some educational platforms adapt the difficulty of tasks 
based on student progress, ensuring that students are neither 
overwhelmed nor under-challenged [103]. This personalization 
can help students with ADHD remain engaged and succeed aca-
demically.

In addition, task management apps are commonly used to 
help students with ADHD organize their work and meet dead-
lines. These apps often feature visual reminders, checklists, and 
timers, which assist students in managing their time more ef-
fectively. Research has shown that students with ADHD who 
use such tools are better able to prioritize tasks, complete as-
signments on time, and reduce stress associated with workload 
management [108,109].

While technology-based interventions offer many benefits, 
they are most effective when integrated with other support 
strategies, such as behavioral interventions and teacher-led 
instruction. Technology should be part of a broader approach 
to supporting students with ADHD, with teachers trained to in-
tegrate these tools effectively into the classroom environment. 
Ongoing monitoring of students’ use of technology is also es-
sential to ensure it enhances learning rather than becoming a 
distraction [110].

In summary, technological interventions hold significant po-
tential for supporting adolescents with ADHD by providing per-
sonalized and adaptive learning opportunities. However, these 
tools must be used alongside other support strategies to ensure 
that students receive comprehensive and effective assistance in 
managing their academic challenges [111].

Emotional well-being and school experience

In addition to academic and social challenges, adolescents 
with ADHD often struggle with emotional regulation, experi-
encing heightened levels of stress and anxiety. The demands of 
the school environment—such as maintaining focus, adhering 
to rules, and managing social interactions—can be overwhelm-
ing for students with ADHD, leading to emotional distress. This 
emotional turmoil can exacerbate the academic and social dif-
ficulties these students already face, creating a cycle of frus-
tration and failure that significantly impacts their overall well-
being [89,112].

Research shows that the emotional well-being of adoles-
cents with ADHD is closely linked to their school experience. 
Students with ADHD are more prone to experiencing negative 
emotions, such as frustration, anger, and anxiety, particularly 
due to the challenges they face in meeting academic and be-

havioral expectations [74,104]. These emotional struggles of-
ten manifest as behavioral problems in the classroom, further 
compounding the difficulties they face with peers and teachers 
[113]. As a result, these students may become disengaged from 
school, which not only affects their academic performance but 
also heightens their emotional stress.

Addressing the emotional challenges faced by students with 
ADHD requires a holistic approach that includes both academic 
and emotional support. Positive teacher-student relationships 
and a supportive classroom environment can help mitigate the 
emotional difficulties these students experience, while negative 
interactions can worsen emotional dysregulation and contrib-
ute to feelings of rejection and alienation [113].

Psychological stress and anxiety in students with ADHD

Adolescents with ADHD are particularly vulnerable to psy-
chological stress and anxiety, which often stem from the high 
expectations placed upon them in the school environment. The 
constant pressure to perform academically, meet deadlines, 
and conform to social norms can be overwhelming for students 
who already struggle with attention, impulse control, and orga-
nizational skills. These challenges frequently lead to feelings of 
inadequacy and failure, which contribute to the development 
of anxiety and stress-related symptoms [55,114]. For many stu-
dents with ADHD, the school day becomes a source of continu-
ous emotional strain as they attempt to manage tasks that they 
find inherently difficult.

A major contributor to psychological stress in students with 
ADHD is the discrepancy between their abilities and the expec-
tations placed on them by teachers, parents, and peers. These 
students are often acutely aware of their difficulties in keeping 
up with their peers, both academically and socially, which can 
lead to frustration and self-doubt [13,43]. Negative feedback 
from teachers and repeated academic failures can further rein-
force these feelings of inadequacy, leading to chronic stress that 
impacts both their mental health and ADHD symptoms, creat-
ing a vicious cycle [104].

Additionally, students with ADHD often experience height-
ened levels of anxiety when faced with academic tasks that 
demand sustained attention and organizational skills. Many re-
port significant anxiety about their ability to succeed in school, 
which can lead to avoidance behaviors, such as procrastination 
and disengagement from schoolwork. In severe cases, this anxi-
ety can even result in school refusal, further complicating their 
academic experience [115]. The stress generated by academic 
challenges often extends into other areas of their lives, straining 
their relationships with peers and family members, and contrib-
uting to broader emotional difficulties.

Social interactions also serve as a significant source of stress 
for adolescents with ADHD. These students often struggle with 
peer relationships due to impulsivity and inattentiveness, which 
can lead to feelings of loneliness, rejection, and exclusion [116]. 
Research indicates that students with ADHD are more likely to 
experience bullying or social isolation, both of which exacer-
bate their emotional distress and negatively impact their school 
experience [88,117]. Victims of bullying are at increased risk of 
developing anxiety, depression, and other mental health issues, 
which can further impair their academic performance and emo-
tional well-being [118].

The emotional challenges faced by students with ADHD 
are not solely the result of external pressures; the symptoms 
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of ADHD themselves contribute to emotional dysregulation. 
Many students with ADHD have difficulty managing their emo-
tions, leading to impulsive reactions such as anger, frustration, 
or anxiety in response to everyday stressors [119,120]. These 
emotional outbursts can create additional conflicts with peers 
and teachers, further increasing the student’s stress levels and 
perpetuating a cycle of emotional turmoil.

Addressing the psychological stress and anxiety experienced 
by students with ADHD requires a multi-faceted approach that 
includes both academic and emotional support. Schools can im-
plement interventions such as counseling, stress management 
programs, and social skills training to help these students devel-
op coping strategies and reduce their anxiety. Teachers can play 
a crucial role in minimizing stress by creating a supportive class-
room environment that emphasizes effort and improvement 
rather than focusing solely on academic performance [121].

Emotional regulation and social support

Emotional regulation is a significant challenge for adolescents 
with ADHD, as the disorder often impairs their ability to manage 
emotions effectively. Emotional dysregulation can manifest in 
difficulties controlling anger, frustration, or anxiety, which leads 
to frequent emotional outbursts and conflicts in the classroom 
[103]. These emotional challenges are often exacerbated by the 
pressures of school, where academic demands and social inter-
actions may overwhelm students, increasing stress and anxiety. 
Effective emotional regulation is essential not only for academ-
ic success but also for maintaining positive relationships with 
peers and teachers.

Students with ADHD frequently struggle with impulsive emo-
tional reactions, which can lead to conflicts with both peers and 
authority figures. These outbursts make it difficult for them to 
form and maintain supportive social relationships, further con-
tributing to feelings of isolation and emotional distress [13,43]. 
Emotional dysregulation also makes students more vulnerable 
to mental health issues, such as anxiety and depression, both 
of which are common comorbidities in adolescents with ADHD 
[119,122,123]. Therefore, addressing emotional regulation is 
critical for improving the overall well-being of these students 
in school settings.

Building strong social support systems within the school is 
one of the most effective ways to help students with ADHD 
improve their emotional regulation. Support from teachers, 
peers, and school counselors plays a vital role in creating a 
safe and supportive environment for these students. Positive 
teacher-student relationships, in particular, are crucial for help-
ing students navigate their emotional challenges. Teachers who 
demonstrate empathy, patience, and understanding can help 
students manage their emotions more effectively, reducing 
stress and promoting a positive school experience [5,20,74].

Peer support is equally important for the emotional well-be-
ing of adolescents with ADHD. These students often face chal-
lenges in forming stable friendships due to impulsive behaviors 
and difficulties interpreting social cues [57,69]. However, when 
they are able to form close friendships, these relationships can 
act as a buffer against emotional difficulties. Peers who under-
stand and accept their ADHD-related behaviors provide a sense 
of belonging and emotional safety, which can alleviate feel-
ings of isolation and improve emotional regulation [124,125]. 
Schools can foster positive peer relationships through struc-
tured social skills programs and group activities that encourage 

collaboration and mutual understanding among students.

School counselors and mental health professionals also play 
an essential role in providing emotional support to students 
with ADHD. Counseling interventions that focus on emotional 
regulation, stress management, and problem-solving skills have 
been shown to improve emotional outcomes for these students 
[126-128]. Group counseling sessions that bring together stu-
dents with similar challenges can provide a supportive commu-
nity where students can share experiences and learn from one 
another, further enhancing their emotional resilience.

In addition to direct support, creating an inclusive and empa-
thetic school culture is crucial for helping students with ADHD 
manage their emotions. Schools that promote understanding 
and acceptance of neurodiversity create environments where 
students with ADHD feel valued and supported, rather than 
stigmatized for their differences [129,130]. Teachers and staff 
should receive training on how to recognize signs of emotional 
dysregulation in students with ADHD and how to respond in 
ways that are supportive rather than punitive. By fostering a 
culture of empathy and inclusion, schools can help reduce the 
emotional strain on students with ADHD and improve their 
overall well-being.

In summary, emotional regulation is a major challenge for 
adolescents with ADHD, but it can be significantly improved 
through strong social support systems and targeted interven-
tions. By providing emotional support through teachers, peers, 
and counselors, schools can help students with ADHD manage 
their emotions more effectively, reducing stress and improving 
their overall school experience. Developing emotional regula-
tion skills, along with fostering a supportive school culture, is 
essential for helping these students achieve both academic and 
personal success.

Discussion

The school experience of adolescents with ADHD is shaped 
by a complex interaction of academic, social, and emotional fac-
tors. The challenges these students face are pervasive, affect-
ing nearly every aspect of their school life, from their ability to 
concentrate and stay organized to their relationships with peers 
and teachers, as well as their emotional well-being. However, 
while these challenges are significant, they are not insurmount-
able. Research consistently shows that with the right support—
through targeted interventions, educational accommodations, 
and strong social networks—students with ADHD can thrive in 
school environments [106].

This review synthesizes existing literature on the academic, 
social, and emotional challenges faced by adolescents with 
ADHD, highlighting key areas where interventions can make a 
meaningful difference. Educational accommodations, such as 
individualized instruction and classroom management strate-
gies, have been shown to improve attention, organization, and 
overall academic performance. Similarly, fostering positive peer 
relationships and teacher-student dynamics is crucial for en-
hancing the social experiences of students with ADHD, helping 
them feel more connected and supported within the school en-
vironment. Emotional well-being must also be a central focus of 
any intervention, as stress, anxiety, and emotional dysregula-
tion can exacerbate academic and social difficulties [8].

To support students with ADHD effectively, schools must 
adopt a multi-faceted approach that includes providing a range 
of academic accommodations, such as extended time on tests, 
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task segmentation, and individualized education programs 
[IEPs]. Additionally, schools need to address the social and emo-
tional aspects of the student’s experience. Strong teacher-stu-
dent relationships are essential, as teachers play a pivotal role 
in recognizing and responding to the unique needs of students 
with ADHD. Providing teachers with professional development 
on ADHD-specific strategies can enhance their ability to create a 
supportive classroom environment that fosters both academic 
and emotional growth.

Schools should also focus on building a culture of inclusion 
and empathy, where neurodiversity is understood and ac-
cepted. Social support networks, such as peer mentorship pro-
grams, social skills training, or group counseling sessions, can 
help students with ADHD feel more connected and reduce feel-
ings of isolation. Furthermore, schools must invest in mental 
health resources, providing access to counseling and emotional 
support services that help students manage stress and develop 
coping strategies.

Summary of key findings

This review has identified several key findings regarding the 
impact of ADHD on adolescents in school settings: 

Academic performance: Adolescents with ADHD consis-
tently face significant academic challenges, primarily due to dif-
ficulties with sustained attention, organization, and executive 
functioning. These academic deficits lead to lower grades, high-
er rates of absenteeism, and an increased risk of school drop-
out. Educational accommodations, such as extended time on 
tests, task segmentation, and individualized support, have been 
shown to mitigate some of these challenges, helping students 
stay on track and succeed academically.

Social interactions: Peer relationships are often strained for 
adolescents with ADHD. Impulsivity, inattention, and difficulty 
reading social cues contribute to social isolation, rejection, and, 
in some cases, bullying. However, interventions that promote 
social skills and encourage peer inclusion can significantly im-
prove the social experiences of these students. Building sup-
portive friendship networks is critical for their emotional and 
psychological well-being.

Teacher-student relationships: Positive relationships be-
tween students with ADHD and their teachers are essential 
for both academic success and emotional support. Teachers 
who demonstrate empathy, flexibility, and an understanding of 
ADHD can help reduce the behavioral and academic challenges 
these students face. However, many teachers struggle to man-
age the complex behaviors associated with ADHD, leading to 
conflict and misunderstandings. Professional development pro-
grams that focus on building relational competence are essen-
tial for addressing these issues and fostering positive teacher-
student dynamics.

Emotional well-being: Emotional dysregulation is a signifi-
cant challenge for adolescents with ADHD. Heightened levels 
of stress and anxiety often result from the academic and social 
pressures of the school environment. Without proper support, 
these emotional difficulties can escalate into more serious men-
tal health issues, such as depression and chronic anxiety. Inter-
ventions aimed at improving emotional regulation, combined 
with social support from peers, teachers, and counselors, are 
crucial for maintaining the emotional well-being of these stu-
dents.

Technological interventions: Technology, such as educa-
tional apps and task management software, has emerged as a 
promising tool for helping students with ADHD manage their 
academic and organizational challenges. These tools offer per-
sonalized, adaptive support that can be tailored to the specific 
needs of each student, helping them stay organized, focused, 
and engaged in their learning. In summary, the school environ-
ment presents numerous challenges for adolescents with ADHD. 
However, with appropriate interventions and support systems 
in place, many of these obstacles can be overcome. Schools 
must adopt a holistic approach that addresses the academic, 
social, and emotional needs of students with ADHD, ensuring 
they receive the comprehensive support necessary for success.

Recommendations for future research: While this review 
has identified several effective strategies for supporting ado-
lescents with ADHD in school settings, there are areas that still 
require further research to enhance our understanding of how 
best to meet the needs of these students. ADHD is a complex 
disorder that manifests differently in each individual, requiring 
interventions that are adaptable and responsive to a variety of 
academic, social, and emotional needs. The following recom-
mendations for future research focus on addressing gaps in the 
current literature and exploring new avenues for intervention 
and support: 

Tailoring interventions to individual needs: One of the 
most pressing needs in ADHD research is the development of 
more individualized interventions. While many studies have 
demonstrated the effectiveness of general strategies, such as 
educational accommodations and behavioral interventions, a 
one-size-fits-all approach may not be sufficient for all students 
with ADHD. Future research should focus on identifying how 
specific subtypes of ADHD [e.g., predominantly inattentive vs. 
predominantly hyperactive-impulsive] respond to different in-
terventions, allowing educators and clinicians to tailor support 
to individual students. Additionally, understanding the impact 
of comorbid conditions, such as anxiety, depression, or learning 
disabilities, on the effectiveness of interventions will be critical 
in designing more personalized support systems.

Long-term impact of ADHD interventions: Although many 
studies have explored the short-term effects of ADHD interven-
tions, there is a lack of research on the long-term outcomes for 
students who receive these supports. Future research should 
investigate whether early interventions in elementary and sec-
ondary school lead to sustained academic and social success in 
higher education and beyond. Longitudinal studies that track 
students over time will provide valuable insights into which in-
terventions have lasting benefits and whether additional sup-
ports are needed as students transition to adulthood. This will 
also help inform policies on how to extend support for ADHD 
into higher education and vocational training.

The role of technology in ADHD interventions: As techno-
logical tools continue to evolve, there is significant potential 
for the use of technology in ADHD interventions. While initial 
studies show promise, more research is needed to determine 
the long-term effectiveness of digital tools, such as educational 
apps, serious games, and task management software, in helping 
students with ADHD manage their academic and organizational 
challenges. Future research should explore not only the effec-
tiveness of these tools but also how they can be integrated into 
everyday classroom practice. Additionally, understanding the 
potential drawbacks, such as the overreliance on technology or 
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the risk of distraction, will be important for ensuring that these 
interventions are used effectively.

Improving teacher training and support: Another area that 
requires further exploration is the development of teacher 
training programs that focus on building relational competence 
and emotional sensitivity when working with students with 
ADHD. Teachers are often the first line of support for students 
with ADHD, but many feel underprepared to manage the com-
plex behaviors associated with the disorder. Research should in-
vestigate the best methods for training teachers to respond em-
pathetically and effectively to students with ADHD, particularly 
in fostering positive teacher-student relationships. Moreover, 
studies should explore the impact of ongoing professional de-
velopment and peer support networks for teachers who work 
with high numbers of students with ADHD.

Supporting emotional well-being in schools: Given the high 
levels of stress, anxiety, and emotional dysregulation experi-
enced by adolescents with ADHD, there is a critical need for 
more research into emotional support interventions in schools. 
While academic and behavioral interventions are well-docu-
mented, fewer studies have focused specifically on strategies 
that improve the emotional well-being of students with ADHD. 
Future research should explore how schools can implement 
mental health support programs, such as school counseling, 
social-emotional learning [SEL] initiatives, and peer support 
groups, to better address the emotional needs of students with 
ADHD. Additionally, more research is needed on how schools 
can foster a culture of empathy and inclusion, reducing the stig-
ma and isolation often felt by these students.

Diversity and inclusion in ADHD research: Finally, future 
research should pay closer attention to the diversity of expe-
riences among students with ADHD, particularly in terms of 
socioeconomic status, cultural background, and gender differ-
ences. Research has shown that ADHD is often underdiagnosed 
in certain populations, particularly among girls and students 
from lower-income backgrounds, leading to gaps in support 
and intervention. Future studies should focus on how ADHD 
manifests differently across diverse populations and investigate 
how tailored interventions can help address these disparities. 
By broadening the scope of ADHD research to include a wider 
range of experiences, educators and policymakers can better 
ensure that all students with ADHD receive the support they 
need to succeed.

Conclusions

Adolescents with ADHD face a wide range of challenges in 
the school environment, encompassing academic, social, and 
emotional difficulties that often compound one another. These 
challenges, if left unaddressed, can significantly impact their ac-
ademic performance, emotional well-being, and overall school 
experience. However, as this review has demonstrated, with 
the right interventions, accommodations, and support systems 
in place, these students can overcome many of the barriers that 
impede their success.

Key strategies for addressing the academic challenges of 
students with ADHD include educational accommodations that 
cater to their specific needs, such as individualized instruction, 
time management tools, and structured classroom environ-
ments. On the social front, fostering positive peer relation-
ships and teacher-student interactions is crucial for creating 
a supportive network that helps students feel connected and 

understood. Additionally, addressing the emotional aspects of 
ADHD—such as anxiety, emotional dysregulation, and stress—
is essential for ensuring that these students can manage the 
demands of the school environment and maintain a sense of 
well-being.

Technological interventions are also emerging as a valu-
able tool for supporting students with ADHD, offering person-
alized, adaptive learning experiences that can help them stay 
organized and engaged. However, these tools must be part of 
a broader, multi-faceted approach that integrates academic, 
social, and emotional support, ensuring that students receive 
comprehensive assistance tailored to their unique needs.

Ultimately, creating a supportive and inclusive school en-
vironment for adolescents with ADHD requires collaboration 
among educators, parents, counselors, and policymakers. By 
continuing to develop and refine interventions that address 
the academic, social, and emotional challenges faced by these 
students, schools can help adolescents with ADHD thrive and 
reach their full potential. Future research and practice should 
focus on long-term outcomes, intersectionality, and the integra-
tion of innovative approaches to ensure that all students with 
ADHD receive the necessary support for academic and personal 
success.
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